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Social maturity and academic interests of adolescents 

 
Dr. Susan Sam and Dr. Nalini Totuka 

 
Abstract 
Adolescence is the stage of development which produces a number of social problems for a person. 
These problems arise out of adolescent adjustment with social group. The social group expects him to be 
socially matured when he becomes an adolescent by establishing more mature relationship with age 
mates and also to develop more academic interest. Social Maturity is a term commonly used in two ways 
like, with respect to the behaviour that is appropriate to the age of the individual under observation and 
secondly the behaviour that conforms to the standards and expectations of the adults. Thus Social 
Maturity permits more detailed perception of the social environment which helps adolescents to influence 
the social circumstances and develop stable patterns of social behaviour. 
Social Maturity is an essential aspect for the individual as well as society. The present research study was 
undertaken to compare the Social Maturity and Academic interest of Adolescents The study was 
conducted over a sample of 60 (30 boys and 30girls). The two tools were used to study. 
1. Social maturity Scale developed by Roma Pal, Agra (1986) 
2. A.I Inventory scale (academic interest) was used to analyze the data. It was analyzed using means, 
S.D’s, ‘t’-test. The result revealed significant gender and age differences on the basis of social and 
academic interest. It also revealed social maturity indirectly affects the academic interest of adolescents. 
The study has implications for the parents, teachers and policy makers. 
 

Keywords: Social problems, social maturity, academic interest, social behavior 

 
Introduction 

Objectives of the study 
1. To study the Social maturity of adolescent boys and girls with respect to age (12- 17 yrs) 
2. To assess the Social maturity of adolescents with respect to gender. 
3. To study the Academic Interest of adolescent with respect to age (12-17 yrs). 
4. To study the Academic Interest of adolescents with respect to gender. 
5. To examine the relationship between social maturity and academic interest of adolescent 

boys and girls. 
 
Hypothesis 
Ho1 -There will be no difference in social maturity of adolescent boys and girls with respect to 
age (12-17 yrs). 
Ho2 -There will be no difference in social maturity of adolescents with respect to gender. 
Ho3 -There will be no difference in Academic Interest scores of adolescents with respect to 
age (12-17 yrs). 
Ho4 -There will be no difference in Academic Interest scores of adolescents with respect to 
gender. 
Ho5 -There will be no relationship between social maturity and academic interest of 
adolescent boys and girls. 
 

Universe of the study 
60 students from the co- education school, they are divided into two categories: 
1. 30 Girls 
2. 30 Boys 
 
Further divided on the basis of age 
1. 15 Girls (12-14) and (15-17) girls. 
2. 15 Boys (12-14) and (15-17) girls.
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 Sample 

Adolescents (N= 60) students from a co-education school 

were randomly selected, out of which 30 were boys and 

remaining 30 were girls 

 

Tools for data collection 

1. Social maturity Scale developed by Roma Pal, Agra 

(1986). In the result on strongly agree the score will be 4, 

on agree score will be 3, on disagree score will be 2, and 

on disagree the result will be 1. 

2. A.I Inventory scale (academic interest): 

 

Data analysis 
The research data is analyzed by SPSS using Correlation and 

mean, SD and t-test. 

 

Locale of the Study 

The study sample was confined to Jaipur city and the sample 

was randomly selected from Jaipur city. 

 

Social Maturity 

The ultimate aim of effective social development in status-

hood is the attainment of social maturity. A social mature 

adult shows a few important characteristics. He is able to 

adapt himself successfully to his fellowmen and to himself. It 

includes such behavioural forms as group compatibility, 

kindness and sympathy, fair play emotional adjustability, 

courtesy and politeness, dependability, self-confidence, co-

operation, leadership and cheerfulness according to the 

circumstances and the culture of the society one lives in. 

Adult development and maturity the status of maturity is 

distinguished by the shift away from reliance on guardianship 

and the oversight of an adult in decision-making acts. 

Maturity has different definitions across legal, social, 

religious, political, sexual, emotional, and intellectual 

contexts. The age or qualities assigned for each of these 

contexts are tied to culturally-significant indicators of 

independence that often vary as a result of social sentiments. 

The concept of psychological maturity has implications across 

both legal and social contexts, while a combination of 

political activism and scientific evidence continue to reshape 

and qualify its definition. Because of these factors, the notion 

and definition of maturity and immaturity is somewhat 

subjective. 

Social Maturity is a term commonly used in two ways like, 

with respect to the behaviour that is appropriate to the age of 

the individual under observation and secondly the behaviour 

that conforms to the standards and expectations of the adults. 

Thus Social Maturity permits more detailed perception of the 

social environment which helps adolescents to influence the 

social circumstances and develop stable patterns of social 

behaviour. For youth today, the steadily extending period of 

‘play’ and schooling going into the 21st century comes as a 

result of the increasing complexity of our world and its 

technologies, which too demand an increasing intricacy of 

skill as well as a more exhaustive set of pre- requisite 

abilities. Many of the behavioral and emotional problems 

associated with adolescence may arise as children cope with 

the increased demands placed on them, demands which have 

become increasingly abstracted from the work and 

expectations of adulthood. 

 

Meaning of Academic Interest 

The capability to use information for convenient reasons, such 

as managing struggles and communicating with other people, 

displaying a robust ability to connect with, and educate 

yourself on the surrounding or climate. 

Academic interest has been partially driven by a realization 

that tailored learning cannot be achieved on a large-scale 

using traditional, non-adaptive approach. Excessive academic 

pressurization from parents can be hypothesized to have an 

adverse influence on the academic interest and academic 

achievement of children. 

A study done by Bhawna K. & Shah K.S (2012) [5]. Has 

emphasised that social maturity has contributed both to school 

adjustment and academic achievement of residential school 

students and perhaps school performance and school 

adjustment share a bidirectional relationship. 

 

Importance of Social Maturity 

Social maturity is evidenced by an individual’s capacity for 

making and keeping friends. To be effective in his social 

relations, a person needs to acquire the social skills that 

enable him to deal with people tactfully and with 

understanding. He must be conscious of the interest of others, 

appreciative of their gorals and supportive of their feelings of 

personal worth. Thus, social maturity is needed for the 

following reasons: 

1. For the socialization of the individual: A human being 

gradually evolves from the extreme individualism of the 

infant and accompanying dependency on a few persons, 

chiefly the mother and father, the outgoing membership 

in an adult social group and dependency on its many 

members. So in the process of growing up, we become 

more and more social, for which social maturity is 

needed. 

2. To decline egocentricity: As a person matures socially, 

he becomes less and less egocentric or self-centered – his 

interests, thoughts and expressions are increasingly 

centered less on self and more on others and the whole 

world outside himself. This change is moreover, a 

necessary inner in work. 

3. 3To develop social and human values: This includes 

ethical certainty, integrity, autonomous conscious and 

humanistic values. 

4. To live life fully: It enables a person to live the life to the 

fullest, he shares his feelings, attitudes and interest with 

others. For the successful sharing, he needs to be getting 

mixed with people, which is only possible if he is socially 

mature. 

 

Importance of Academic Interest 

A person’s relatively stable or enduring predisposition, 

positive affective orientation, and tendency to persevere when 

working on certain specific academic content or task domains. 

“In the minds of many, a person’s interest is linked to his or 

her achievement with a particular subject content such as 

ballet, mathematics, etc.” (Renninger & Hidi, 2002, p. 173). 

Theoretically, interests are often defined as the focused 

interaction between an individual and an object (or class of 

objects, ideas, etc.) that results in an enduring affective 

disposition or orientation towards the object(s) (Corno et al., 

2002; Eccles & Wigfield, 2002). Individual interests are 

conceptualized as consisting of feeling- and value- related 

valances. “Feeling- related valences refer to the feelings that 

are associated with an object or an activity—feelings such as 

involvement, stimulation, or flow. 

Value-related valences refer to the attribution of personal 

significance or importance to an object or activity” (Eccles 

& Wigfield, 2002, p. 114). In the context of school learning, 
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 the development, maintenance, and enhancement of positive 

student- academic content domain relationships (i.e., 

interests) can improve the quality of learning and promote 

intrinsic motivation. Thus, academic interests should not only 

be considered important facilitators of academic outcomes, 

but also as valued educational outcomes in their own right 

(Corno et al., 2002) 

 

Review of Literature 

Singh, H. and Singh, M. (2015) [44, 45]] Social maturity is used 

to measure how well a person fits into the actions and 

expectations of the society. A person is said to be socially 

mature if he is skilled, self-directed and has ability to take 

stress, communicate, cooperate, tolerate and openness to 

change. Social maturity is very essential for proper 

adjustment in the society and is a very important aspect on 

which the future of the child depends. Socially mature 

individual has the capability to make adjustment with himself 

and with his environments and circumstances. 

Kumar, B. (2013) Social maturity means knowing what to do 

and striving for it by following role models to reach the 

desired level of acceptable social behavior. 

Social responsibility, also a sub-trait of social maturity, 

defined as "adherence to social rules and role expectations", 

by Wentzel (1991) is instrumental in the acquisition of 

academic knowledge and skills. A few researches have been 

conducted on Social Maturity of Adolescents. Every child is 

unique in it and has its own pace of growth and development. 

As the child grows up, his social functioning changes and 

continuous till adolescence is that critical period of human 

development during which rapid biological, psychological 

and social changes takes place. This period marks the end of 

childhood and sets the foundation of maturity. Adolescence is 

defined as the period of transition between childhood to 

adulthood that involves biological, cognitive and socio- 

emotional changes. Sadashiva (2006) studies on the 

Adolescent period is a time of considerable changes in all 

aspects of functioning. There are three aspects of significant 

concern during adolescence viz., social, educational and 

nutritional. Significant differences were found between rural 

and urban adolescents with respect to development of 

personality traits such as self-concept and self-esteem, 

individual capacities, tender mindedness, shrewdness and 

internal restraint. 

Social Maturity of Adolescent in Sultanpur (2017) [3] in their 

study reported that maximum number of respondents (68.34) 

percent had high social maturity only (31.66) percent 

respondents had low social maturity majority being girls. The 

boys who were high on social maturity were from urban area 

and they that had low social maturity belonged to nuclear 

family the girls who scored high on social maturity were from 

joint family. 

Recently, interest theory research has postulated a 

differentiation between individual and situational interest. 

Individual interest reflects a relatively stable or enduring 

predisposition, evaluative orientation, and tendency to 

persevere when working on certain specific content or task 

domains. In contrast, spur-of-the-moment interests, often 

triggered “in the moment,” are classified as situational 

interests (Eccles & Wigfield, 2002; Renninger & Hidi, 2002). 

Situational interests can evolve into more stable individual 

interests (Renninger & Hidi, 2002). In contrast, an individual 

interest in geology is inferred when a student has acquired a 

stored geology knowledge base and a positive affective 

feeling towards geology that “leads to informed reengagement 

and the ability and desire to work with difficulties that might 

arise” (Renninger & Hidi, 2002, p. 174). Individual academic 

content or procedural interests, characteristics that reflect the 

enduring and stable aspects of a student’s interests, are the 

focus in this paper. 

The value-laden component of interests can also be 

conceptualized 

as attitudes which are overt or covert expressions of positive 

or negative internal states (Corno et al., 2002). Although the 

theoretical and research literature on the structure of attitudes 

and beliefs could argue for the separate treatment of academic 

attitudes, we blend interests and attitudes together since 

individual interests can be thought of as positive attitudes 

towards a topic. In this document, academic interests and 

attitudes are defined as a student’s relatively stable or 

enduring predisposition, positive affective orientation, and 

tendency to persevere when working on certain specific 

academic content or task domains (Corno et al., 2002; Eccles 

& Wigfield, 2002; Renninger & Hidi, 2002). 

 

Relationship between Social Maturity and Academic 

Interest 
They are interrelated to each other. It is found that high 

achievers in schools and colleges possess a feeling of 

adequacy. Some investigators have found relatively low 

correlations between social maturity and academic interest 

and achievement; others have found fairly high correlations, 

comparable with correlations between aptitude test scores and 

academic achievement. On the other hand, some investigators 

have found zero or no correlation between self-concept and 

achievement. 

Antecedents and Correlates of Academic Performance 

Empirical studies have shown that academic achievement of 

adolescents is significantly related to a variety of factors/ 

variables. These include ability/aptitude, interests, study 

habits, parental attitudes, school environment, etc. A review 

of the studies in this area has been conducted by the present 

researcher and the details of the relevant studies are reported 

in the following sections. These studies have been organized 

into five sections for convenience, viz., home environment, 

socio- economic status, class- room climate, achievement 

motivation, and cognitive abilities. 

 

Home environment and Academic Performance 

An individual’s genetic makeup equip him or her with 

potentialities, but it is the environment in which he or she 

develops which is crucial in determining behavior. Important 

among these environmental variables are familial variables, 

which include parental attitudes and involvement, and the 

facilities available at home. Parental attitudes play a crucial 

role in determining the physical and mental health of a child. 

This has been confirmed by both theoretical and empirical 

research. Every interaction of a child with his or her parent 

has some effect on both his or her present behavior and the 

potentialities for future action (Sears, 1957). 

The society today is witnessing fast changes in terms of 

increase in divorce, maternal employment, and accelerating 

geographical mobility. These changes, in turn, bring in major 

changes in the world in which children and adolescents grow 

up. However, notwithstanding these changes, the family 

continues to be the most important factor in the development 

of identity, autonomy, and achievements of the adolescents. It 

has been noted that regardless of the structure or composition, 

positive and warm relationship among family members 

standout as the most powerful predictor of health and 
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 psychosocial growth during the adolescent years (Sternberg, 

1985). 

The impact of parental involvement in a child's growth and 

development has generally been accepted by many 

researchers (Sheldon, 2003). However the issue of whether or 

not parental involvement has a beneficial effect on the 

academic achievement of the children is far from settled 

among experts (Epstein, 2001). The cause of these debates 

may be traced back to how the term “parental involvement” is 

defined by various researchers (Epstein, Sanders, Simons, 

Salinas, Jansons & Voorhis, 2002). From the study done by 

Lawrence A.S.A & Jesudas, I (2001) 

it was inferred that girls are found to have more Social 

Maturity and Academic Achievement than boys, it is proved 

that girls attain maturity faster than the boys. The society also 

demands that girls should express more mature behaviour 

than boys. 

It was also found that rural students were more socially 

mature than urban students as they were exposed to the 

society more than urban students. Family background of rural 

students also provided more socialization for the child. They 

derived a lot of benefits from joint family culture, good 

neighbourhood relations and serene and peaceful life away 

hectic, busy urban way of life. 

Much of the research that examined the relationship between 

parental involvement and children‟s academic 

performance relied on parental participation in parent – 

teacher conferences (Baker & Sodden, 1997) or a few closed 

ended questions that focus on the number of times parents 

participate in particular events (Goldring & Shapira, 1993; 

Griffith, 1996; Grolnick & Slowwiaczk, 1994). Needless to 

say, this type of approach does not allow for assessing the 

details of parental involvement in depth or help generate new 

ideas (Baker & Sodden, 1997). 

Parental involvement is a multi-dimensional concept that 

involves a wide range of activities like encouraging the child 

in his/her education, working with children on their home 

work, talking to children about school related topics and 

taking kids on field trips (Deutscher, 2000). Research 

evidence shows that parental involvement has positive 

impact on different aspects of children‟s education such as 

daily attendance (Cotton & Wikeland, 2001) 

achievement (Brooks, Brune & Burns, 1997; Cotton & 

Wikelund, 2001; Hunderson, 1987) and motivation (Brooks, 

Bruno & Burns, 1997). Home environment has many aspects 

that would affect the child's academic achievement, viz., 

parenting style, parental expectations, parental involvement in 

the child’s school work, and the way in which the child 

spends time after school. Extant research literature on each of 

the above aspects have been reviewed and reported below. 

 

1. Parenting Style 

Several studies have been conducted on the relationship 

between parenting style and academic achievement. In 

general parenting styles have been categorized into three 

classes’ viz., authoritarian, permissive, and authoritative 

(Baumrind, 1978). Christenson et al. (1992) observes that 

the authoritarian and permissive styles have little 

relationship with academic achievement, whereas the 

authoritative style has a relatively strong positive 

relationship with it. Marzano (2003) has noted that the 

parenting patterns at home are basically used to 

communicate the parental expectations to their children. 

Of the three parenting styles, the authoritative parenting 

style has been linked to healthy adolescent development 

in many researches. (Sternberg, 1996). Authoritarian and 

permissive parenting styles have been associated with 

poor academic grade, poor college adjustment, and low 

self-esteem (Lamborn et al. 1991). Hussein (2003), 

designed a study to investigate the effects of parent child 

relationship on adjustment and aggression. His study 

revealed that children of democratic parents compared to 

those of authoritarian parents are adjusted in all 

dimensions of adjustment, viz., home, health, school, 

emotional and social. This has been known to work well 

towards their academic performance and interest too. 

 

2. Parental expectations 
Some studies indicate that parental involvement achieves 

its positive effect on children by way of communicating 

parental aspirations to them. It has been found that 

expectations communicated to students are associated 

with enhanced achievement (Cohen 1987; Majoribanks, 

1998). Michigan educational association and coalition 

(2004) undertook a longitudinal study for two years 

called “Your child”. The findings of the study revealed 

that parental expectation and involvement correlates with 

a child’s success in schools. Students who are more likely 

to succeed have parents who expect them to obtain an 

advanced degree. They are more likely to agree that 

everyone should have a college education and define 

success in terms of self support and educational level. 

Fan and Chen (2001) conducted a Meta- analysis of ten 

studies involving 24,826 families. They found that the 

average correlation of parental expectations, parenting 

style and school achievement was as high as 0.39. 

Student’s perceptions of parental expectations also 

correlated with achievement. Mayuri (2003) designed a 

study to find out the school factors that affect academic 

achievement of the school children studying in class IX 

and X. One of the key findings of this study was that 

family factors like parental aspirations and socio-

economic factors had an effect on the academic 

achievement of the school children. Farmer (1990) 

observed that expectations by significant others in the 

environment, viz., teachers, parents and peers, enhanced 

academic achievement and career motivation of learners. 

Bandura (1997) notes that parents contribute to their 

children’s intellectual growth in a variety of ways, 

including preparing children for school, placing value on 

education, conveying beliefs in their children’s scholastic 

ability, setting standards for them, establishing regular 

work habits for them, encouraging language development 

and comprehension through reading, keeping track of 

academic progress, rewarding their efforts, and 

supporting teacher related functions. 

 

3. Parental involvement 

It has been found that when parents are actively involved 

in the academic activities of their children through class 

visits or helping with class activities, the children’s 

behavior and basic skills improve (Maroon 1988). 

Dautscher and Ibe (2003) carried out a study to examine 

the role of parental involvement on child’s academic 

performance. They assessed various types of parental 

involvement, viz., volunteering, home involvement, 

attending prenatal classes, school political involvement, 

talking to staff and talking to teachers. Approximately 

400 students of 7th through 11th grade were included. 

The overall results indicated that those who went to the 
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 parent seminars (classes) or were more involved in the 

academic activities of children (such as checking 

children’s planner, talking to child at home about school 

related topics, or engaged in educational activities outside 

of school), had children who performed better in various 

subjects or had better grades. Parental participation in 

school work may range from classroom visits to more 

active participation in tutoring, textbook evaluation and 

staff evaluation (Irvine, 1988). Dhingra and Manhas 

(2009) explored the relationship that exists between 

parental interaction and attitudes of teachers with 

academic performance of school going children. The 

results revealed that parent child interaction and teacher 

attitudes significantly influenced academic performance. 

In a similar study, Parental involvement and 

encouragement are important influences on academic 

success which increases the likelihood of young children 

ultimately graduating from high Schools (Howel & Frese, 

1982). It has also been observed that parental 

involvement results in better relationship between school 

and families (Epstein, 1984). Dornbush (1994) observes 

that parental guidance and encouragement of academic 

activities increase the likelihood that children will be 

moving in the right direction in academics. 

 

4. Child’s time use after School 

Children spend their time in different ways after coming 

home from school. These include play, television 

viewing, etc. Most children, especially in urban centers, 

spend a great deal of time in television viewing. Too 

much of television viewing has been associated with low 

academic achievement of the higher secondary students. 

Both academic achievement and social maturity are 

equally important. In this context the present study 

assumes a great importance. 

 

Results and Discussion 

 
Table 1: Mean, SD and t value of Social maturity scores of 

adolescent boys and girls 
 

 Adolescent boys Adolescent girls 

Age group N SD t-value N Mean SD t-value 

12-14 years 126 6.06 0.42 15 142 6.90 .87 

15-17 years 125 6.89  15 144 5.54  

 

It is observed from the table that the mean scores of social 

maturity of adolescent boys are 126 and 125 in the age group 

of 12-14 yrs and 15-17 yrs respectively which is insignificant 

at t value of 0.42. Similarly, mean scores of social maturity of 

adolescent girls are 142 and 144 in the age group of 12-14 yrs 

and 15-17 yrs respectively which is insignificant at t value of 

0.87. Therefore, it can be said that social maturity of boys and 

girls are same with age and there is no significant difference 

between them with respect to age. Hence Hypothesis Ho1 is 

accepted. 

 

 
 

Graph 1: Social maturity scores of adolescent boys and girls with respect of age 

 
Table 2: Mean, SD and t value of Social maturity scores of adolescent boys and girls 

 

Group N Mean S.D t-value 

Boys 30 126 6.40 10.41* 
Girls 30 143 6.24  

*Significant at the .001 level 

The mean of social maturity scores and t value of the boys and girls are given in table. The 

mean difference between the boys and girls social maturity is significant (t= 10.41). this 

clearly indicates that girls mature earlier than boys. Hence Hypothesis Ho2 is rejected. 
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Graph 2: Social maturity scores of adolescent boys and girls 

 
Table 3: Mean, SD and t- value of Academic Interest scores of 

adolescent boys and girls 
 

Age group N Mean SD t-value N Mean SD t-value 

12-14 years 15 34.2 7.34 1.59 15 40.4 5.91 0.22 

15-17 years 15 30.3 5.98  15 40.9 6,31  

 

It is observed from the table that the mean scores of academic 

interest of adolescent boys are 34.2 and 30.3 in the 

age group of 12-14 yrs and 15-17 yrs respectively which is 

insignificant at t value of 1.59. Similarly, mean scores of 

academic interest of adolescent girls are 40.4 and 40.9 in the 

age group of 12-14 yrs and 15-17 yrs respectively which is 

insignificant at t value of 0.22. Therefore, it can be said that 

academic interest of boys and girls are same with age and 

there is no significant difference between them with respect to 

age. Hence Hypothesis Ho3 is accepted. 

 

 
 

Graph 3: Academic Interest scores of adolescent boys and girls 

 
Table 4: Mean, SD and t value of Academic Interest scores of 

adolescent boys and girls 
 

Group N Mean SD t-value 

Boys 30 30.2 6.88 5.09* 

Girls 30 40.7 6.01  

*Significant at the .001 level 

The mean of academic interest scores and t value of the boys 

and girls are given in table. The mean difference between the 

boys and girls academic interest is significant (t= 5.09). This 

clearly indicates that girls have more academic interest than 

boys. Hence Hypothesis Ho4 is rejected. 

 

 
 

Graph 4: Academic Interest scores of adolescent boys and girls 
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 Table 5: Correlation among social maturity and academic interest of 

the total sample 
 

Variables N Value of “r” 

Social maturity and academic interest 60 .410 

Significant at the .001 level 

 

The above table reveals that the correlation between social 

maturity and academic interest of the total sample is 0.410. 

Hence the null hypothesis H0 is rejected at both levels. The 

result indicates that the relationship between social maturity 

and academic interest of the total sample is highly significant 

positively correlated to each other. It is clear from the result 

that as the adolescent matures there interest in academic also 

increases because they become mature and become more 

concerned about their career. 

 

Summary and Conclusion 

From the study presented in this mini research and the results 

obtained we can conclude that as the adolescent girls and boys 

age i.e get older their interest in academics and career 

oriented activities increases. Maturity also encompasses being 

aware of the correct time and place to behave and knowing 

when to act, according to the circumstances and the culture of 

the society one lives in. Adult development and maturity 

theories include the purpose in life concept, in which maturity 

emphasizes a clear comprehension of life's purpose, 

directedness, and intentionality, which contributes to the 

feeling that life is meaningful. 'Academic interest' and 

'Academic achievement' of children are studied in relation to 

academic pressurization from parents. The literature on 

parenting variables and academic achievement has indicated 

that parental involvement in the context of an authoritative 

home environment facilitates academic success by promoting 

motivational inner resources. Parental pressurization for 

achieving excellence, in studies and/or for pursuing studies in 

subjects where the student does not show any aptitude might 

result in total neglect of studies. Thus, excessive academic 

pressurization from parents can be hypothesized to have an 

adverse influence on the academic interest and academic 

achievement of children. Also the social maturity of girls and 

boys is same with the age i.e. there is no significant difference 

between them with respect to age. The results obtained from 

the sample study and the data presented also confirms that the 

girls mature earlier than boys and the difference in their 

maturity at a particular age is significant. Finally, conclude 

from the data presented that the academic interest scores for 

adolescent girls are much higher than academic interest scores 

of adolescent boys at a particular age. This implies that girls 

develop an interest in academic oriented activities earlier than 

boys. 
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